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This paper examines two incidents told to me by another lecturer as I was on my way to the European Social Forum in Florence in November 2002, whose motto was, 'Another Europe is possible'.  These incidents that one lecturer experienced--of being questioned as part of their university's new return-to-work interview policy following several sick days, and of a dean questioning the line manager's authority when the latter allowed this lecturer to hire a visiting lecturer--both speak to the growing auditing of Higher Education.  The paper juxtaposes these two incidents with observations that I made this semester about auditing pressures I am experiencing (as part of a reflexive teaching diary I kept).  It locates these incidents/reflections in the context of Foucauldian technologies of the self and of Butler's theory of performativity to consider how university lecturers are being re-formed as part of this growing audit culture. It suggests, using insights from papers given at education sessions at the European Social Forum and elsewhere, how this growing audit culture can be understood and questioned, so that another university education system might be possible to imagine (and create . . .).    
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The Disability Discrimination Act IV came into force in September 2002. One of the main aspects of the legislation requires that ‘reasonable adjustments’ are made to the curriculum where disabled students will be placed at a ‘substantial disadvantage’ compared to their non-disabled peers, for a reason relating to their disabilities. An institution is not required to act however where such an adjustment will act to compromise academic or other prescribed standards.

Sheffield Hallam University is involved in a number of strategies to help enable staff to translate what this means in practice, and in particular the potential tension between accessibility on the one hand, and the maintenance of academic standards on the other.  One of these strategies is a project which has forged a partnership between the School of Cultural Studies and Disabled Student Support Team, the aim of which is to build an interactive on-line resource to give academic staff practical support and useable resources in the design and delivery of academic assessments.

The School of Cultural Studies attracts a diverse student population and a wide variety of assessment activities are used to assess students in and across the different subject areas situated in the School.  This resource, drawing in particular on the experiences of academic staff and disabled students, brings together examples of good practice in the design of assessment criteria, feedback proforma and guidelines on designing inclusive and accessible assessments.  

This session offers the opportunity to view the on-line resource, discuss its content and the methodology used in creating such a resource.
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This paper explores some of the consequences of the widening participation agenda for  the teaching of Sociology, particularly in the new university sector. Recent research within the Dept of Sociology at MMU suggests that we are increasingly facing new demands from students who take a more instrumental approach to their higher education experience. That is, in many cases we are finding that students are motivated more by the desire to find rewarding employment rather than academic study for its own sake. Furthermore, we are also seeing students with a more heterogeneous range of entry qualifications and thus are inevitably having to address the needs of a diverse range of pre-entry skills. A related issues concerns the attempts to increase diversity generally among the student population and to attract students from ethnic and social-class groups which have hitherto been under-represented in the study of sociology. (At MMU between 30-40% of undergraduates in the Sociology department fall into this category.)

Amongst the many problems for teaching staff which are generated in this new environment  is the question of what we are preparing students for and how best to meet consequent needs within the context of an education in Sociology. A major barrier faced by such students, for example, is access to employment. Despite having the equivalent in human capital (qualifications, experience etc) black and ethnic minority graduates and those from lower socio-economic classes are still disadvantaged in the work place. In the department of Sociology we are attempting to address these issues through a range of initiatives (including a diversity audit) and in particular by introducing a new progression strand alongside the methods spine which gives students on both sociology and criminology programmes access to experiential learning. Some of these are generic and may be applied within any discipline but two new units aim to locate the sociological theory and methods work which students undertake in a real world context. The paper concentrates on two of these: Action Research Through Volunteering, which will provide access to fieldwork sites in the voluntary sector to support work in the application of qualitative research methods and Interactive Crime Education which links criminology students to Greater Manchester Police and local schools to develop youth crime education resources. A useful bi-product of this strategy is the opportunity for students to develop networks of contacts to support employment aspirations. Furthermore, they are being developed in accordance with the University’s ‘Third Leg’ strategy which has also given rise to a new applied research focus in the department. 

The paper reports on the development of these initiatives, explores the rationale and supporting evidence for their introduction and highlights the issues and problems which are currently being addressed. It draws on work  which is being done by the Department of Sociology in the University’s Foundation programme in terms of preparing students for the study of Sociology, the proposed diversity audit and its implications for delivery, content and assessment of theory and practice in sociology and the Department’s  contribution to the ‘Access to What?’ project run by CHERI (Centre for Higher Education Research and Information) which is examining the ways in which discipline-specific measures can be developed to improve employment prospects. It will also examine the way in which teaching and learning initiatives feed into the new research agenda and how the latter might inform future developments.
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In response to recent policy developments in higher education in the UK, the Institute for Learning and Teaching (ILT) was established to provide a framework for teaching in higher education. This paper considers the training environment of novice lecturers within this ILT framework and identifies areas of tensions within it. This paper therefore considers the dynamics of change in the training provided for novice lectures currently offered in many higher education institutions

A case-study of three such training courses carried out within an activity theory framework using Engestrom (2000) model shows that although trainers tend to work from within a common framework – generally coherent with the vision expounded by the Institute for Learning and Teaching - dissonances can be observed in respect of how knowledge base for teaching in higher education is perceived by course leaders and course participants and how pedagogical notions explored in the course are implemented in the classroom. The dissonances identified led to establishing a typology that spans across the activity systems under study and their underpinning communities of practice.

In this paper, I will then look more specifically on one area of dissonance identified in my research, the reflective practice paradigm. I will introduce ‘reflective practice’ with reference to Schon (1983, 1987) and subsequent critiques of this paradigm (Eraut, 1994, Boud & Walker, 1998, Donnelly, 1999) with reference to the broader epistemological issues attached to the capture of teacher knowledge (Fenstermacher, 1994; Hofer & Pintrich, 1997; Tirri et al, 1999). A definition of reflective practice will be proposed through examples of how reflection is used by HE teachers in practice through a set of interviews carried out amongst practitioners.
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We are currently undertaking primary research with tutors and students concerning student writing practices, funded by C-SAP and the Sussex Teaching and Learning Development Unit. This project, which builds on a strong tradition of Sussex research on student writing and academic literacies more generally, will form the basis for later work to design/develop schemes oriented to enhancing students’ skills in writing and evaluating writing (their own and others’). Research is being conducted primarily in the context of a first year, interdisciplinary course, offered in spring-summer 2003, serving almost all of the first year students in the School of Cultural and Community Studies, called ‘Concepts in Culture and Community’ (for which Cowan is course convener). The project is attempting to identify issues and develop strategies that will ultimately enable students: a) to understand better and use more productively, from one writing exercise to the next, instructions and feedback they already receive from tutors; b) to become more reflexive about their own and their peers’ writing practices and to use this to improve their writing; and c) to develop skills and confidence in using student peer assessment of writing exercises. The project has been conceived in view of the Sussex ‘New Curriculum’ (coming on line in October 2003) and the challenges and opportunities it presents in relation to a major shift toward larger-group teaching modes. It is innovative in its commitment to examining empirically through individual and group interviews students’ experiences of writing processes at university and to grounding policy recommendations in these empirically-based conclusions. The presentation will review the work we have done so far on the project, and the kinds of issues and insights that are emerging.
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While still revising my PhD thesis I was hired as a tutor for a 3rd year major course in sociology: The Sociological Imagination and Research. Wonderful, I thought, for the course promised to tie together theory and method by examining research projects that we judge to have been methodologically interesting as well as an important contribution to knowledge. In the first week of term I introduced myself. I said a little about my own research and then asked the students, one-by-one: 

· Why were they taking the course? 

· What did they expect? 

· What did they hope to get out of it?

Their response:

· Because they had to.

· Nothing really. Work they would not enjoy, if anything.

· Nothing.

So I said: “Look, I think there is something going on here: What is it?” The students unanimously and in no uncertain terms let it be known that on this course they had no motivation to attend, no interest in the content and no desire to learn, because the course had been compulsory in response to the QAA and the Benchmark Audit. What to do? Firstly, I had not realised how big a difference it makes to students whether they are attending an elective or a compulsory course. Secondly, it dawned on me that possibly the lecturers too felt forced and hence had contracted out the seminars to a tutor.

In the context of the current globalisation, the spread of democracy and the increasing prominence of knowledge production and informational networks, the rise and institutionalisation of compulsory teaching and learning is at least odd, if not outright contradictory. Based partly on professional autobiography and partly on participatory ethnography, I will be challenging the causal assumption that disciplinary compulsory core courses will enable the graduate to be a confident expert; the prescriptive assumption that the lecturer or tutor must in turn be compelled by QAA exercises and ILT schemes; and the paradigmatic assumption that the state has the right to compel the members of the university to standardised teaching and learning practices.

Entering the reflexive loop necessitates the observation and evaluation of current practice. This might look like an exercise in self-criticism, or at least imply the criticism of others. Compulsory monitoring schemes like the QAA or the CiLTHE seem to ask just that. A sociologist, however, will seek first and foremost an explanatory understanding. Thus I do not personally criticise the department and I do not name anyone. If I were a lecturer on the course, I would probably do as they did. If I was a student on the course, I would probably also do as they did. I just happened to be the tutor.
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Barnett (1990) commented on the lack of attention paid to research into HE in the UK and contrasted this with the rather different approach in the US.  In particular he drew on Brubacher (1977) and the pioneering work of Dewey.  Since 1990 there have been developments and these include the critical realist approach of Barnett himself (Barnett, 1992, 1994, 2000).  A sociological development of this is found in Delanty (2001).  Barnett has developed his critical realist approach through engagement with specific learning projects such as transferable skills, curriculum design issues.  This work provides one strand of SOLT research - a strand that could be described as conceptual, analytical and related to practice whereby student/tutor learning is concerned with critical practice as well as autonomy.

A second strand can be identified from recent work which has seen greater prominence given to the work of educational developers.  It is seen in the work of organisations such as SEDA, ILT and others.  The focus is on practice, the improvement of practice, development of autonomy.  It is seen most strongly in the development of effective learning approaches, particularly in assessment.  As with critical realism, there is a concern for practice and autonomy but, in the UK tradition, critical practice is largely invisible.  This is not the case in the US.  See AAHE 2003.

The proposed paper builds on Rosie (2002) to engage with the critical realist approach.  The particular development taken forward here is Bakhtin's work on polyphony which is used to inform a strategy of polyphonous learning whereby students are engaged in a series of critical practices that are contextualised through institutional voices.  Bakhtin used Dostoyevsky as an example of a polyphonous world where characters are independent of the author in specific senses.  It is this notion of contextual independence which is used to describe an approach to student learning.

The presenter holds a National Teaching Fellowship and is running a project on approaches to tutoring whereby students engage with different voices.  The paper shows some of the strengths and limitations of this work to date and elaborates on how a polyphonous approach can contribute towards a critical practice element largely absent in one of the models above while still retaining the strengths of critical realism.  In doing so the project engages with student learning through sociological analysis.
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The revival of the concept of institutional racism is primarily a result of the Macpherson report's promulgation of the idea consequent upon its analysis of the police investigation into the murder of Stephen Lawrence.

The question arises as to whether the concept, initially deemed appropriate to characterise the police, is also applicable, as Macpherson suggests, to other public organisations including universities and other HEIs. In this paper, a number of interacting dimensions are distinguished along the lines of the Parekh report and, on the basis of field work conducted in a police force and HEI in Midshire, an attempt is made to compare two seemingly very  different organisations in order to come to a judgement as to the analytical utility of the concept of institutional racism in relation to the academy. 

Particular attention will be given to the implications of this research for the teaching of the sociology of race and ethnicity.
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The paper explores issues surrounding the teaching of race and ethnicity in the sociology curriculum and discusses initial findings of this C-SAP funded project.

The project’s findings are based on an e-mail postal questionnaire, 8 student focus groups and over 30 extended qualitative interviews with staff teaching ‘race’.  Interviews were conducted throughout most of mainland Britain and both pre- and post-1992 universities were included.

Initial data analysis indicates that some ‘race’ material is included in most Sociology curricula, and a number of departments have both specialised ‘race’/ethnicity options and provide some ‘race’ material in core courses.

This research focuses on pedagogic practices in the teaching of ‘race’:  differences in practice emerged from different institutional settings, from the impact of differences in ethnic/racialised and gender backgrounds of staff and students and from varying theoretical orientations to the subject.  The significance of institutional and subject-related constraints was also of interest.

Beyond institutional and disciplinary matters, the significance of wider political factors and conflicts are of particular importance for students studying racism/ethnicity: for instance, the continued existence of anti-black racism/s; the re-emergence of anti-Semitism; the rise of Islamophobia, the impact of globalising processes on racial divisions. These factors have resonance within ‘race’ classroom settings.  A number of lecturers felt that pedagogical processes in the teaching of ‘race’ differed from other subjects, in that more affect and more conflict were generated, as deeply-felt matters of identity may be at stake. Although expression of overt racism/s were not the norm in ‘race’ options, teaching the subject does frequently give rise to situations requiring that lecturers possess or develop highly-developed professional and personal skills.
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As part of the post-Dearing apparatus for educational reform, C-SAP sees itself and the other LTSN subject centres as agents of change. The paper offers a way of conceptualising the dynamics of change within the higher education policy ‘field’ focusing especially on shifts in the meanings of key words. It then asks, How is C-SAP located within this ‘field’ as itself an agent of change? What kind of change is C-SAP trying to achieve? And how is the context of C-SAP’s work itself changing?

This paper reviews the approach and work of C-SAP over the past three years and looks forward to changes arising from the recent report of the Teaching Quality Enhancement Committee and the White Paper concerning the formation of an ‘Academy’ for learning and teaching and the establishment of Centres of Teaching Excellence. 

In the current reform of higher education, staff and students are subject to a range of interacting pressures for change from national policies, from institutions, from educational debates and debates within their own discipline. C-SAP’s most important role is to enable staff and students to create the space for reflection and for determining their own initiated action in their own terms. A second role is to encourage a research-led approach to learning and teaching, one which takes just as careful and critical approach to learning and teaching as to other research activities, and which especially uses the concepts and approaches of our own disciplines to engage in debates over pedagogy. A third role is to research and brief our subject communities on emerging higher education policies and to feed back their perspectives. The first two aims and, to some extent, the third are pursued through funding and supporting projects in disciplines and departments. In pursuing all three dimensions of its role, with the overall aim of  supporting staff and students to engage in developments which they feel they ‘own’, C-SAP needs to continue carefully to examine the language used by lecturers and students, by our staff, and by policy makers, and the micro politics of different kinds of practice they imply.

The paper explores the language used in the report of the Teaching Quality Enhancement Committee and the White Paper regarding the future development of subject centres. It focuses especially on the emerging focus on ‘professionalism’ and explores opportunities and potential dangers in its new uses in policy.

The paper ends by suggesting that conference participants do ‘fieldwork’ throughout this event by collecting examples of different meanings of keywords such as ‘education’, ‘learning’ and ‘professionalism’ so that in the plenary we can discuss their shifting meanings and their implications for our own practice as teachers and learners, and for C-SAP.
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A major consequence of the changing relationships between higher education and the state in European countries at the end of the 20th century was that the higher education institution acquired a new significance.  As expectations of higher education broadened and multiplied and the modes of its co-ordination or regulation by the state changed, the institution acquired a new status.  It was obliged radically to review the meaning and organisational implications of self-regulation, as it was required, paradoxically, to manage reduction in both dependence and independence.  

This paper aims to analyse some of the institutional changes this entailed and what they have meant for the academics working within them.  It draws heavily on interviews carried out with academics in England for a three-country study of higher education reforms and their impacts in England, Norway and Sweden.  

The paper will first examine briefly new institutional responsibilities, in particular to mediate state policies and to define and negotiate a variety of markets, as income generation became a primary imperative.  Second, it will consider the implications for concepts of the university and its governance and explore how far the model of the university as corporate enterprise has been adopted.  The analysis will then move on to the meaning of such a model for institutional policy making, structures and the distribution of power in the university, particularly as between the centre and the periphery, between academics and other professional groups and between departments, disciplines, the institution and the individual.  It will highlight organisational ambiguities in the midst of significant change.

The paper will go on to examine processes and mechanisms through which academics have responded to challenges to their control of the ‘normative space’ in which they define and carry out academic work: e.g. bureaucratisation of curriculum development; the ‘visualisation of work’ and its implementation through external scrutiny and performance measurement; academics seek to sustain individual and collective values and conceptions of work, while engaging with competing values and ideologies of higher education.  

It will focus particularly on the concepts of ‘translation’ (Latour 1987) and ‘accommodation’.  It will argue, overall, that while narratives of loss feature strongly in academic accounts, there are also narratives of enhanced meaning and self-esteem and a reassertion of values.  Responses to change at the individual level have varied as between institutions and generations, although the influence of a highly stratified higher education system is also clear.  
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Traditionally universities have been controlled and utilised by the dominant social classes to reproduce themselves and to restrict access by other social groups to the social, cultural and economic benefits of higher education.  This is facilitated by cultural capital – the language, symbols and artefacts that subjugate other classes, which are reproduced by the habitus of traditional HEIs.  Curriculum, pedagogy and assessment can be used as instruments through which this dominance is maintained, consequently students who are inculcated in the dominant culture are more able to succeed, while other students are disadvantaged; Robbins (1993) describes this as a “kind of cheating” (p153).  Conversely, curriculum, pedagogy and assessment can be used to challenge and overcome elitism, and stimulate access and retention of under-represented groups in higher education. This paper will draw on focus group discussions with “non-traditional” students, academics and managers in a range of institutions to explore ways in which teaching and learning can both promote and hinder access and retention throughout the stages of the student cycle.
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In the UK, Government policy and commercial forces are integrating higher education into a global knowledge economy.  Universities are transforming themselves from an ideological arm of the state into relatively autonomous, consumer oriented, corporate networks.   The appeal to the legitimacy of ideas and pedagogic practices shifts from academic judgment to Quality assurance and the market apparatus of information control, regulation and audit. 

What are the implications of a neo-Liberal, market based approach to reforming education?  In economic terms,   central experiences and values of learning - feelings, social relationships, ethical judgments, imagination, the human urge to knowledge, disinterested scholarship - become   the externalities of the education market.    

As the market decontextualizes, dissociates, privatises, commodifies and alienates in its pursuit of utility and optimal performance, these central experiences and values of learning find themselves displaced and marginalised by the imperatives of the corporate university.

THE LOCATION OF INNOVATION: THE MODES AND EFFECTS OF CHANGE IN HIGHER EDUCATION INSTITUTIONS.
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In this paper I describe an ongoing qualitative case study of two new multi-disciplinary courses for second year social science undergraduates in a four year degree programme at a Scottish university. The courses have been devised in the setting of major structural change within the institution.  The study highlights the different cultures within the institution itself, and focuses on the staff involved in the structural changes, the staff who initiated the new courses, administrative staff, tutors and students in the broad context of the  'enhancement' debate. The cultures and structures that exist beyond the institution are also considered, and I examine the work of the agents of change, and the disparate and dissonant modalities and effects of those changes.

The study is part of a C-SAP research project looking at changes in higher education in the context of quality assurance and quality enhancement, under the wider arch of new forms of governance.  We are looking at the experience and far-reaching effects of the mechanisms of audit, and the expectations and ideology of ‘improvement’ within higher education.  The mechanisms for improvement perhaps assume neatness and coherence to change that probably rarely exists.  The locus of change becomes difficult to pinpoint.  Other team members are looking in greater detail at two specific constituencies often overlooked as agents or potential agents of change: new lecturers and teaching assistants are key because of their liminal position in academia.  The second group being considered are students, as the assumed products and beneficiaries of change and improvement, and the research will look to how they are constructed through multiple discourses.  
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The presentation explores accounts of the current management of academic knowledge work in UK higher education given by academics undertaking management roles, drawing on a recent UK Economic and Social Research Council funded project, ‘New Managerialism and the Management of UK Universities’. This project was carried out between 1998 and 2000 by a team of researchers then based at Lancaster University and directed by the paper presenter.   The paper also examines the extent to which ideas about management drawn from the private sector (often called New Managerialism) are perceived to have permeated universities in similar ways to their infusion into other arenas of public service. Finally, the paper explores how far management practices and technologies used in higher education at the turn of the twentieth century appear to differ from those used in the 1960s onwards.   It is suggested that whilst some elements of the management of universities remain intact (role titles, the use of committees), policy changes from the 1980s onwards ensured that some very radical shifts in the management of UK universities were already beginning from the early 1980s onwards. 
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The Dearing Report of 1997 stated that students ‘are likely to be more demanding of institutions if they are contributing’ (Paragraph 111 of Summary).  The 1998 Green Paper, The Learning Age, put it more bluntly, ‘Our new funding system gives students the right to demand better quality of teaching and greater attention to their needs’.  I want to explore whether the introduction of means-tested tuition fees in 1997 and the replacement of maintenance grants by loans for most full time undergraduates in 1998 have encouraged students to behave like customers in the ways they relate to their chosen courses and to the academics who teach them.

Most justifications of the additional costs now met by students and, in many cases, their parents have made reference to the enhanced average lifetime earnings of graduates. Such references have become even more frequent since 'top-up' fees came to dominate the higher education funding agenda in the autumn of 2002. Some of the academics, politicians and journalists who put the case for differential fees argue that some courses are more costly than others; other have gone further and explained how the market value of courses varies according to the prestige of the university at which they are studied.  It is interesting to note the way that the most prestigious or popular universities are now commonly referred to as the 'best' institutions of higher education.

The commodification of higher education seems to be well advanced, even if ‘top-up’ fees for home and EU undergraduates are not permitted in the end.  I am also interested in exploring whether students who do behave as customers treat the course or the qualification as the commodity they are buying.

In the proposed workshop I would report on the results of focus groups with current undergraduates and then ask participants to discuss in groups the extent to which the students they teach have become more demanding, the forms this behaviour takes and how tutors respond.  General discussion at the end might very well focus on whether there is a need to redefine or renegotiate staff–student relationships in higher education. 

On the consequences of being ideologically off the wall: 
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Whilst post-war immigration has manifestly transformed the character of British society, such that its ethnic plurality grows ever more overt, ever more extensive, and ever more significant by the day, the academy has found these developments just as disturbing and challenging as has the population at large. Some of these challenges have been theoretical: the social sciences, in particular, were (and in many senses still are) wholly unprepared for the powerful dynamics of pluralisation (not to say polarisation) which have been precipitated as their formerly colonised chickens have come home to roost in the metropolitan heartlands on such a large scale. Many other disciplines have yet to face up to the fact that those chickens brought their own cultural plumage with them, and see no reason to adopt drab English ways. Nor is reducing such plumage to mere exotica – to Chinese dragons and Diwali lights, for example – in any way a sufficient response: Punjabi is now a very much more widely spoken British language than is Welsh; more Muslims now attend Friday prayers than followers of the Church of England attend Church on Sundays; and when it comes to the proportion of the community which participate actively in Christian worship, the African and Afro-Caribbean minorities vastly out-score the English majority. 

All this has (or at least should have) vast consequences for Higher Education, not just in its own right, but also in its role as a trainer of those will be responsible for the delivery of public services – whether as teachers, doctors, nurses, lawyers, social workers, police officers and much else in the decades to come. As the curriculum stands at the moment, how well equipped will the system’s current products be to cope with a world in which many families may not organise themselves according to English conceptual, moral and behavioural norms, may continue to use languages other than English in domestic contexts, whose religious inspiration may be anything but Christian, and whose historical roots lie far outside the narrow confines of Euro-America? 

Worse still, how adequately is the system in a position to respond positively to students with such roots who have already pressed their way through the gates? Can they expect to find any greater knowledge of or respect for the traditions from which they are drawn than they did in primary or secondary school? Or will they still find themselves expected to engage with a syllabus which may indeed have progressed far enough to have abandoned the overt denigration of non-European traditions, but only by comprehensively omitting any mention of them. People of colour already have the message: they are well aware that neither their physical nor their cultural heritage counts, or can ever be expected to count. 

Well meaning – but alarmingly naïve – lecturers frequently encourage such students to be authentic, and to tell it like it is. Few respond with any enthusiasm. Were they really to do so, their teachers and their fellow students would get much more than they bargained for, and get most upset. So most minority students learn to ‘dual process’: they become adept at telling their interlocutors what they want to hear, and addressing all their curricular tasks in such a way as to construct the ‘right’ answers. Hence their very real success. 

But that success comes at a price. On the one hand their white liberal ‘helpers’ can congratulate themselves on their anti-racist commitments, such that challenges to their resultant complacency are most unwelcome; and on the other the successful dual processors spend so much time looking over their shoulder that their creativity, let alone their capacity to analyse the double-bind into which their education has thrust them, is severely compromised.
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Abstract

There has been an international growth of interest in the scholarship of teaching over the last decade, yet there is no agreed definition of the term.  This article analyzes the extent to which 77 faculty in the UK agree with a range of 12 statements about the concept.  There was a full range of views on each of the statements.  However, over 90 per cent agreed that the scholarship of teaching involves studying, reflecting on, and communicating about teaching and learning, especially within the context of one's discipline.  The article reviews five issues about the development of the scholarship of teaching about which different views are expressed in the literature.

"Despite an increasing number of articles and books on teaching-scholarship published in recent years … the notion of teaching-scholarship remains an elusive yet intriguing concept"

(Kreber, 1999: 323)
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This session looks at the relations between pedagogic research, pedagogic investigation and the scholarship of teaching in the context of a study designed to explore the student experience of the learning environment at the University of Oxford. While the project has the potential to inform teaching and learning generally, and the Oxford context specifically, and while it might be seen to contribute to the scholarship of teaching, it is argued that it is not, of itself, scholarship of teaching. What is, is outlined, drawing on studies of professionalism in university teaching and on teaching as deliberate collaborative meaning making.

Keith Trigwell is Principal Research Fellow, Reader in Higher Education and Fellow of Kellogg College at the University of Oxford. He leads the research programme in the academic development unit (Institute for the Advancement of University Learning). His prior experience includes chemistry teaching/research, directing an academic development unit in Sydney and research into university teaching which has been summarised in Understanding Learning and Teaching: the experience in higher education (1999) co-authored with Michael Prosser.
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Although five years have passed since the publication of the Dearing and Kennedy reports the notion of widening participation is still present in the context of post-compulsory education. How has the term evolved in this time? Has it, in general, been embraced, accommodated or rejected by the learning and teaching fraternity? This paper attempts to assess the extent to which the discourse of widening participation has established itself in the contemporary higher education milieu, from the national policy context, down through the institutional level and to the ‘ground-floor’ of sociology, anthropology and politics.

The aim is to identify the main components of the widening participation discourse as they emerge within key contexts – i.e. governmental and funding body documentation, institutional literature, and in the perspectives and approaches of practitioners.

Whilst cognisant of the troubled and problematic relationship between policy and implementation (and theory and practice, etc.), the paper is also concerned with locating instances of good practice in the context of learning and teaching sociology, anthropology and politics. Concomitantly, it seeks to establish a constructive and progressive framework for reflecting on those existing practices that aim to realise a broader base of involvement in the three disciplines.

‘WHAT’S IT WORTH’: APPROACHES TO LEARNING AMONGST A GROUP 
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The paper reports on C-SAP supported research into the effectiveness of student-centred learning in our own institution.  The project was particularly interested in revisiting debates about the advantages and disadvantages of ‘traditional’ seminars and activity-based workshops, in the context of current changes within higher education.  

Findings have pointed to various trends noticed elsewhere in the literature on student-centred learning.  These include:

· Evidence of students’ resistance to taking responsibility for their own learning,

· Dislike of ‘public speaking’ amongst students,

· Students’ desire for assessment of any presentation,

· An instrumentalist approach amongst students to preparation for classes,

· Student uncertainty about ‘what tutors expect’,

· The significance of seminar/workshop ambience,

· The unpopularity of peer assessment,

· Students’ resentment of ‘the pressure to participate’,

· Students’ ‘enjoyment’ of workshops.

Our evidence has, in the first instance, fed into the redesign and revalidation of our own undergraduate sociology course.  It encouraged us to move further towards a blend of activity-based workshops and skills exercises, all rooted in the objective of developing students’ sociological imagination via analysis of familiar social contexts.

However, it has also raised questions about the learning environment where higher education meets the widening participation strategy head-on.  Many of our students are local, in part-time employment and drawn from lower income backgrounds.  The paper concludes with some thoughts on the tensions between conventional definitions of sociological inquiry, the instrumentalist and even consumerist approach of students, the key skills agenda and our own professional goals.
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The principal aim of this project has been to determine the levels of political literacy among students entering higher education to study subjects where this is of particular relevance, such as political science and business environment. Political literacy is seen as covering both knowledge of the political, economic and social structure and the capacity to understand the meaning and significance of political concepts (Lister 1987; Crick 1998). The impetus for the project came from politics tutors’ concerns about low levels of political knowledge among students and contemporary political trends, such as falling electoral turnouts particularly amongst young voters. 

It builds on a pilot study undertaken at (and funded by) Sheffield Hallam University in 2001 and reported on at the 2002 C-SAP Conference (Chandler et al 2002). In so doing the objectives have been to:

· redesign the on-line research instrument used in the pilot;

· administer the instrument at SHU and UoS; and 

· utilise the findings for teaching and research purposes..

The acronym for the current project is PLATO (Politics Learning and Teaching On-Line).

The redesigned on-line instrument is in three parts. Part A comprises 25 factual questions designed to assess respondents’ knowledge and understanding of politics and popular culture; Part B 10 questions asking for respondent’s opinions a variety of political issues; and Part C 12 questions about the respondents and their lifestyles. A major constraint was that to simplify the programming all questions had the same multiple choice (MCQ) format (i.e. one response from 5 options), with no provision for ‘free text’ responses. The length of the instrument was a compromise between the desire to include a wider range of questions than in the pilot and to avoid its length being a deterrent to completion. It can be accessed at http://www.politics.soton.ac.uk/ , by clicking on the PLATO icon.
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The aim of this paper is to review current work on student retention. The primary focus is on projects carried out at the University of Central Lancashire; namely, the C-SAP project on ‘recruitment, retention and programme preferences of first year social science students’, the survey of first year students conducted by the Learning Development Unit, and various Faculty and University workshops and seminars on student retention. The paper goes on, however, to compare these projects with work carried out elsewhere within Higher Education, thus providing a comparative analysis of the various ways in which the issue of student retention has been tackled.  Through an examination of the findings of these projects it suggests some ways in which the problem of poor student retention rates might be addressed and improved.  The final section of the paper is more reflective. It addresses some of the key practical and methodological difficulties that arise when looking into the issue of student retention. How, for example, do we measure student retention rates? How do we identify the key factors effecting student retention? Is it possible to identify any general factors within Higher Education effecting student retention, or are the factors that effect student retention institutionally/subject specific? In the conclusion it is suggested that whilst there is much work of interest on student retention, there is no ‘quick fix’ and that whilst much can be learnt from good practice elsewhere, plans to tackle poor retention rates need to be tailored to the particular institution concerned. 

STUDENT RECRUITMENT AND RETENTION IN SOCIOLOGY 
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This is a volunteered paper rather than a project presentation although I would be happy to do that as well if it would fit nicely into your programme. As you will see, it reflects one aspect of the project rather than the whole of it.

Introduction

This project is aimed at developing effective strategies for helping students, and particularly those from poorer backgrounds, meet their aspirations for HE study. This involves (a) developing a clearer idea of what those aspirations are and the kinds of things which hinder progress towards meeting them, and (b) working out how, from a teaching and learning point of view, we can play our part in removing some of these obstacles and thus help develop a maximally beneficial learning environment in our disciplines.

Paper Title: Students in HE in Wales: An uphill struggle

Responding to the first of these twin objectives, this paper explores some of the factors which sociology and anthropology students in Swansea indicate as having negative effects on their progress. The paper falls into three parts. We start by examining briefly the general financial situation of HE students in Wales (Rees 2001: ‘Student Hardship and Funding in Wales’) and how the National Assembly Government is responding to it by establishing ‘Assembly Learning Grants’. Second we consider whether and to what extent these background factors are also reflected in the experiences of students in our disciplines in Swansea. This part of the paper is based on a preliminary analysis of our questionnaire data. We conclude with an initial interpretation of this information and outline some of the ways in which we might develop strategies for reducing the negative impacts which have come to light.

Very much reflecting the C-SAP philosophy of developing strategies ‘from below’ to help students from diverse backgrounds and with sometimes different aspirations get the most from their experience in HE, this paper reflects on the purposes of HE in light of what some of our Swansea undergraduates have to say about it.
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The then Department of Politics and Modern History of London Guildhall University (now the Department of Law, Governance and International Relations of London Metropolitan University) offers a range of modular Politics undergraduate degrees, almost exclusively taught to full-time students by conventional lectures and seminars, assessed by an equally conventional mixture of essays, seminar assessments, and unseen examinations.

Against this background, in the academic year 1999-2000, an optional, second-year, full-semester module was introduced entitled Information Technology for Political Studies with the aim of training students in the use of IT for political science research. This module differed radically from anything previously offered in both its modes of delivery and of assessment. It is completely remote-learning and paperless, with all materials on a dedicated Web site and e-mail as the mode of direct communication. It is self-paced, with no enforced submission deadlines other than the end of the semester. Assessment is task-oriented, and based cumulatively on completed tasks rather than averaged out grades. Now running for its third successive year and at the end of the current semester, it will have been taken by over 200 students.

This paper will draw on institutional records, as well as the automated records kept by the course software, to attempt a cohort analysis of these students compared with their peers taking solely conventionally taught modules. In particular, it will review:

· the demographic profiles - are there differences in age, sex, and ethnic background?

· student grades - are there systematic differences from conventionally taught courses

· student feedback - are there systematic differences in student replies in course feedback forms

· effects of self-pacing - compared with fixed times and deadlines, how well do students pace themselves over a full semester

· effects of "24/7" continuous access - are there significant differences is the days/times when remote-learning students work
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Progressive education is one of those discourses that seemed to die with the triumph of Thatcherism. Or did it? Some would claim that many of the educational reforms and initiatives of the last quarter of a century are 'progressive' - though the label might be avoided. This paper addresses the extent to which higher education is or is not now Progressive. This initially involves an attempt to define the educational and social principles underlying progressive education. One of these is certainly that learning is a matter of practice as well as mental activity. To that extent it reflects positively the insights of thinkers such as Howard Becker and Michael Young who were influential in the 1970s and 1980s. Contemporary higher education is set against a template of progressive ideas for the purpose of comparison.

The paper argues that a paradigm shift has occurred in higher education. There has been a government engineered move from a liberal approach dominated by educational professionals (sometimes more or Less progressive) to what can be summarised as a regulated market. Aspects of regulation include systems of inspection and surveillance (e.g. appraisal and student evaluation) and a modular format of aims, objectives and outcomes). 

The above changes and their effects are open to a variety of interpretations. Yet, debate about them has been muted even if the grumbling hasn't. There has been a loss of critical confidence and belief.  This paper seeks to avoid simplistic interpretations and judgements in order to try to tease out just what kind of a system has been created. This will involve addressing the new hidden curriculum as well as the formal one. Kuhn is perhaps right that when we are living a paradigm we tend to be caught within it. Ambitiously, this paper will at least address the possibility of a 'progressive take' on the status quo even if a new progressive paradigm looks remote. It May be that there are more contradictions and spaces for expression and innovation than is apparent.
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